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Pupil premium strategy statement – Carlton le Willows 
Academy 

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school (7-11) 1581 

Proportion (%) of pupil premium eligible pupils 27% 

Academic year/years that our current pupil premium 
strategy plan covers  

2024/2026 to 2027/2029 

Date this statement was published September 2025 

Date on which it will be reviewed September 2026 

Statement authorised by Jaspal Mehat,  

Principal 

Pupil premium lead Rod Bond-Taylor, Vive 
Principal 

Governor / Trustee lead Mike Potten 

 

Funding overview  

Detail Amount 

Pupil premium funding allocation this academic year £435,128 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year £435,128 



 

2 

Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all of our students, regardless of socio-economic background or challenging 

circumstances, make good or better progress; achieving academic outcomes that will enable them 

to pursue aspirational life choices and secure happy and fulfilling futures.  

Our strategy aims to improve outcomes for all pupils across all abilities.  Reading, progress and 

attainment data is used to drive raising achievement across the academy.  Attendance and 

behaviour data is integral to informing wider strategies to ensure high levels of positive engagement 

across the academy.  The academy’s pupil premium strategy has been designed to overcome the 

challenges faced by our disadvantaged students enabling them to make good progress in all 

subjects and thus to afford the same life chances as their non-disadvantaged peers.   

High-quality teaching is at the heart of our approach, with a Priority First Strategy.  This is proven to 

have the greatest impact on closing the disadvantage attainment gap and at the same time will 

benefit all pupils in our school.  Ensuring that an ambitious, knowledge rich curriculum is in place 

across all areas of school and that this is implemented consistently across all classrooms is 

essential.  The curriculum offer is consistent for all pupils, with aspirational intended outcomes for 

all.  High quality adaptive teaching is used to ensure that all pupils including those from 

disadvantaged background and those with SEND achieve highly. 

Targeted intervention is used to support pupils identified through analysis of academic data.  

Directing classroom support to those who are not achieving in line with their peers as well as well as 

supportive intervention sessions afterschool and during tutor time.   

Specialist support is coordinated through our SEN team and our safeguarding and well-being 

teams.  Working with outside agencies to ensure that a holistic approach is taken in supporting our 

most vulnerable pupils to access school.  Upholding high expectations for these pupils and raising 

aspirations. 

To ensure they are effective we will: ·  

• Ensure that class and subject teachers know which pupils are eligible for the Pupil Premium 

so that they can take responsibility for accelerating their progress 

• Ensure disadvantaged pupils are challenged in the work that they’re set · 

•  Act early to intervene at the point need is identified by meeting regularly and conducting 

RAG meetings for KS4 pupils, prioritising disadvantaged students for intervention groups ·  

• Analysing the performance of KS3 pupils after each trust assessment. · Measuring impact 

towards the end of each term and publishing this on the academy website ·  

• Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ 

outcomes and raise expectations of what they can achieve ·  

• Using a reading RAG to identify the weakest readers in KS3 and intervene with impact 

Alongside our academy learning principles, personal development and pastoral systems our “CLW 

priority First” approach mirrors the principles of quality first teaching with the needs of 
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disadvantaged students and pupils with SEN being prioritised at each level with the intention of 

accelerating the progress of our most vulnerable learners.   

Connect:  Pupils are greeted by name, prioritised on the seating plan within classrooms and extra-

curricular opportunities. 

Check in:  Pupils are prioritised for in class support, visited regularly with targeted questioning 

systematically throughout lessons, using the random name generator (PP weighted in the 

generator).  Books are prioritised for marking and work sampling.   

Champion:  Pupils are prioritised for positive contact home, praise and nominations for additional 

support or participation. 

 

CLW Priority First Approach 

 
 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Curriculum:  Attainment and Progress 

Disadvantaged pupils are not achieving as highly as non-disadvantaged pupils.  

This gap has widened since 2023. However, Outcomes have improved at grade 4 

and  grade 5 for English and Maths for all students. The curriculum must be 

delivered securely and consistently by all teachers for disadvantaged pupils in 

order to close this gap further with high aspirations for all 

 2023 2024 2025 

 PP Non-PP PP Non-PP PP Non-PP 
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Grade 
5+ 
En&Ma 

42% 55% 42% 65% 46% 75% 

Grade 
4+ 
En&Ma 

55% 78% 61% 83% 65% 90% 

 

2 Literacy and Mathematics:  Prior attainment 

On entry, reading, writing, and mathematics skills are lower for PP pupils than 
‘others’.  

*Covid-affected years. Data calculated from best result of teacher-assessed scaled scores and 
CATs tests in Year 7. 

Year PP Avg. KS2 SS Non-PP Avg. KS2 SS 

7 104.2 105.2 

8 103.5 105.3 

9 101.7 105.4 

10 103.5 104.8 

11 101.5(*) 103.9 
 

3 Reading 

Literacy skills of our disadvantaged students across key stage 3 and 4 are a 
barrier to the progress they make.  

 

KS2 scores for disadvantaged students highlight an existing attainment gap 
exists when students start at the academy. 

  

Year Type PP Non-PP 

7 

 

Average KS2 Reading SS 104.2 105.2 

Average Reading SAS 105.1 108.4 

8 Average KS2 Reading SS 103.8 105.2 

Average Reading SAS 102.2 108 

9 Average KS2 Reading SS 101.9 105.5 

Average Reading SAS 97.6 105.0 

10 Average KS2 Reading SS 104.0 105.0 

Average Reading SAS 102.8 106.9 

11 Average KS2 Reading SS 102.2(*) 104.4(*) 

Average Reading SAS 101.2 107.8 
 

4 Attendance 

Disadvantaged pupils’ attendance in 2024-25 was lower than non-disadvantaged 
pupil attendance, however both attendance and persistent absenteeism improved 
from 2023-2024. This differential is significant in terms of impact on homework, 
intervention and first quality teaching – a priority first teaching approach 
improving the educational experience for pupil premium students. 

 

 2022-2023 2023-2024 2024-2025 
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 PP Non-PP PP Non-PP PP Non-PP 

Attendance 84.4% 92.8% 84.6% 94.8% 87.0 94.7 

Persistent 
Absenteeism 

38.0% 15.2% 37.6% 27% 34.5 10.6 
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Behaviour & Engagement 

 

Data and observations suggest that some pupils from disadvantaged 
backgrounds are less likely than their peers to have consolidated the successful 
habits required for academic learning and/or soft skills helpful for life/work; for 
example self-control, fairness, attention, punctuality, meeting deadlines, being 
organised, adherence to rules.  This results in a high proportion of pupils 
accessing education via an alternate provision to be disproportionately high for 
disadvantaged pupils. 

 

2024-2025 Data.  The proportion of sanctions issued to pupil premium pupils is 
above the proportion of the year group that are not pupil premium at KS3. 
However, as students' progress to KS4 the number of sanctions for PP students 
decreases significantly below that of non-PP students 

 

 Year 7 Year 8 Year 9 Year 10 Year 11 

 PP 
Non-
PP 

PP Non-
PP PP Non-

PP PP Non-
PP PP Non-

PP 
C4 53% 47% 48% 52% 44% 56% 24% 76% 26% 74% 

C5 68% 32% 62% 38% 59% 41% 32% 68% 37% 63% 

C6 80% 20% 58% 42% 66% 34% 48% 52% 43% 57% 

 

 

Permanent Exclusion Data: 

6 PP, 1 Non-PP 
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Mental Health and Well Being 

Assessments, referrals, observations and discussions with students and families 

have identified social and emotional issues for many students included suspected 

or diagnosed mental health issues. We have seen a large increase in the number 

of students presenting with wellbeing needs such as heightened anxiety and low 

self-confidence. Our disadvantaged students make up a high percentage of this 

high anxiety vulnerable group with 42% of current pupils receiving CAHMS 

support through school being from a disadvantaged background. 

 

7 Cultural Capital 

Assessments and observations of staff suggest that where pupils struggle to 
recall and retain learning this can be due to an earlier gap in knowledge or 
experience that provides knowledge to support context of new learning (cultural 
capital). This can place a burden on their cognitive load when in the classroom. 
This can impact upon pupils’ confidence in the classroom and aspirations.    
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8  Home Learning  

Homework completion and attendance at additional study sessions is lower for 
PP pupils than it is for ‘others’. 

9 CEIAG  

Some pupils eligible for the Pupil Premium lack aspiration relating to further and 
higher education and future career opportunities.  

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Curriculum Offer 

The curriculum is ambitious and is 
designed to give particularly 
disadvantaged pupils the knowledge and 
cultural capital they need to succeed in 
life. This ensures that pupils eligible for 
the Pupil Premium make rates of progress 
that are at least in line with ‘other’ non-PP 
pupils nationally. The work given to pupils 
is demanding and matches the aims of 
the curriculum in being coherently 
planned and sequenced towards 
cumulatively sufficient knowledge.  

Analysis of the evidence gathered through the 
routine monitoring of the quality of education will 
demonstrate work is demanding and matches 
the intention of the curriculum for all pupils 
eligible for the Pupil Premium.  

 

Analysis of Years 7 to 11 will show that there are 
no gaps in progress between pupils eligible for 
the Pupil Premium and ‘other’ non-PP pupils. 
Where gaps exist, these will be closing rapidly. 

The Most Able Pupils eligible for the Pupil 
Premium will attain the highest results in national 
tests, grades (7-9) at equivalent, or better, rates 
than ‘other’ non-PP pupils.  

 

Monitoring and evaluation of work through 
learning walks, drop-ins and book scrutiny will 
show that PROUD is in place. Pupils’ work 
across the curriculum is of good quality. PP 
pupils are able to articulate what they are 
learning and why they are learning it. 

Literacy and Numeracy 

PP pupils in KS3 achieve in line with, or 
even better than non-PP pupils in the 
Delta Academies Trust core common 
assessments. (December/June trust wide 
assessments) 

Pupils eligible for PP in Year 7 and 8 make more 
progress by the end of the year than ‘other’ 
pupils, in English and mathematics in order to 
catch up.  

We will evidence this using English and maths 
trust assessment results 

Reading  

To Improve pupils reading ages and 
reading comprehension skills. 

All new Year 7 eligible for PP will have a reading 
age that is at least in line with their chronological 
age by the end of KS3.  

Pupils eligible for PP in Year 7 make more pro-
gress by the end of the year than ‘other’ pupils, in 
English and mathematics in order to catch up.  
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We will evidence this using: a. Reading ages in 
October and March. 

 

Attendance 

To sustain high attendance for all 
students, particularly our disadvantaged 
students. 

 

Academy wide attendance will be at least 
in line with the national average.  
Attendance of PP pupils will be above 
national average for PP. 

 

The number of persistent absentees 
amongst disadvantaged pupils will be 
reduced. 

 

 

 

 

 

 

 

Attendance figures will be collated and shared 
weekly amongst: 

SLT 

Form tutors 

Pupils 

 

Proactive strategies to tackle pupils poor attend-
ance and persistent absentees are documented 
through the Academy inclusion tracker. 

 

Pupils are provided with weekly attendance re-
ports which are added to their planners. 

 

Weekly rewards are handed out for individuals 
and tutor groups with perfect attendance. 

Attendance is heavily linked to half termly acad-
emy rewards events. 

Academy attendance data will be in line with tar-
gets below: 

 

2025-2026 target: 95.0% 

2025-2026 target:PP  93% 

2025-2026 target: PA 10.0% 

 

Behaviour & Engagement 

To support pupils from disadvantaged 
backgrounds to consolidate the 
successful habits required for academic 
learning and/or soft skills helpful for 
life/work. 

The proportion of C4 and C5 sanctions within the 
disadvantaged pupils will be at least in line with 
the proportion of the school population who are 
not disadvantaged. 

 

A reduction of the number of disadvantaged 
pupils working on the alternate provision by 
cohort. 

 

Evidence gathered from the routine 
monitoring and evaluation will show that 
pupils eligible for the Pupil Premium in Years 
7-9 are engaged by high quality lessons that 
deliver the academy’s curriculum intent.  
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Analysis of behavioural data – a reduction in 
the average number of negative behaviour 
events logged per pupil.  

Current -  PP pupils = 16.23 compared to 
9.64 for all pupils.  

 

Analysis of behavioural data will show a 
reduction in the average number of C5 
Reflections incidents logged per pupil. 
Benchmark for PP pupils.   

(2024/25) = 2.6 compared to 1.29 for all 
pupils. 

 

Analysis of behavioural data will show a 
reduction in the average number 
suspensions logged per pupil.  PP pupils 
(2024/25) = 1.12 compared to 0.47 for all 
pupils. 
 

 

Well being 

The mental health of disadvantaged 
pupils improves throughout the year. 
Mental health issues are quickly 
identified by the inclusion team and 
strategies are put in place. 
Disadvantaged pupils can access 
appropriate external agencies for support 
with mental health. 

 

 

Achievement, behaviour and attendance data 
shows that pupils identified as suffering with 
mental health issues are accessing support and 
improving throughout the year.  

 

Wellbeing questionnaires are completed 
frequently and demonstrate pupils are receiving 
the correct support and it results in a positive 
outcome. Results from wellbeing surveys show 
an average wellbeing for all pupils across the 
school above the national average.  

 

 

Cultural Capital 

Disadvantaged students are equipped 
with the skills and motivation to reduce 
cognitive load through consistent and 
purposeful deliberate practice and 
retrieval practice. 

Attendance of disadvantaged pupils at extra-
curricular sessions will be consistently 
increasing. This is regularly monitored and any 
barriers to engagement considered. 

 

PP pupils regularly attend a wide range of out of 
classroom experiences including after school 
clubs.  

 

Proportionate number of pupils who participate in 
extracurricular visits and programmes are 
disadvantaged.  

 

All PP pupils will engage with the academy, tutor, 
assembly and ‘EPC’ programme to develop their 
interest in investigating and offering reasoned 
views about moral and ethical issues.  
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Home Learning 

Home study and use of the knowledge 
organisers will equip pupils with the skills 
to study independently.  Tasks used will 
support all pupils to retain and recall key 
knowledge and skills.  Homework will 
support the development of 
understanding and pupils will connect 
new knowledge with existing knowledge. 

 

Improved homework completion through 
the use of Knowledge Organiser (KO), 
SPARX and GCSEPod.  

 

Improved attendance at enrichment study 
sessions for pupils eligible for the Pupil 
Premium. This will ensure that they are 
better-prepared for national tests in Year 
11 because they have developed and 
sustained good study habits and 
enhanced their knowledge of the subjects 
they are studying. 

 

SPARX completion rates will be consistent 
across classes and year groups. 

 

SPARX completion rates will be above the trust-
wide average. 

 

Pupil retention and recall will be improved.  This 
will be reflected within summative assessments 
completed across the trust. 

 

Attendance at academic extra-curricular 
activities and enrichment is improved. 

 

CEIAG 

Pupils eligible for the Pupil Premium 
show increased self-esteem, ambition 
and aspiration in relation to their life 
beyond the academy. Pupils are tracked 
throughout their time at the academy and 
placed on a careers pathway monitored 
by academy staff and Progress 
Education.  

 

This will lead to improved aspiration; 
reflected within our destinations data. 

National NEET 2024-2025: 2.8% 

Carlton le Willows NEET 2024-2025= 1% 

National NEET PP 2024-2025 = 9%  

Carlton le Willows NEET PP 2024-2025 = 
4% 

 

CLW target NEET 2025-2026: 0% 

Regular feedback from questionnaires demonstrates 
that pupils have a clear, well thought out plan with a 
firm progression pathway in mind.  

 

Monitoring and evaluation of tutor and EPC lessons 
shows that pupils understand progression pathways 
and are able to analyse and evaluate their own 
options.  

 

The extent to which the Gatsby Benchmarks are met 
continues to improve to ensure high aspirations and 
careers education knowledge by the end of year 11. 
The Baker Clause is met, ensuring pupils have a 
wide range of options available to them post-16. 

 

NEET figures for pupils eligible for the Pupil Premium 
are better or below national level. The Academy 
continues to work towards the Quality in Careers 
Standard Award. This helps to ensure that high 
quality, impartial CEIAG raises the aspirations of 
disadvantaged pupils identified as being at risk of 
NEET. 

 

Activity in this academic year 
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This details how we intend to spend our pupil premium this academic year to address 

the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted Cost: £62,354 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Attendance: 

SLT PP Leads and Attendance Leads 

https://bounceforward.com/tea
ch-resilience/ 

High quality leadership and 
management is essential to 
the implementation and 
continual evaluation of the PP 
strategy. SLT leads are 
accountable to the AAB and 
to the principal. Challenge 
through line management and 
monitoring by the principal. 

Attendance, behaviour, 
participation and achievement 
gaps between disadvantaged 
and nondisadvantaged pupils 
will diminish. 

1, 3 

Behaviour: 

 

 

EEF:  Improving behaviour in 
schools 

 

EEF:  Behaviour toolkit 

 

To help ensure that pupils 
attend detentions and to avoid 
the escalation to C5/C6 there 
are several fail safe 
mechanisms as we are aware 
these students are less likely 
to be informed by home.  

• Several lists of pupils 
required for detention that 
evening are displayed in 
the canteen at break and 
lunch 

• All registers throughout the 
day display a ‘D’ in red 
next to the pupil's name 
and we ask staff to remind 
students 

3,4, 5 

https://bounceforward.com/teach-resilience/
https://bounceforward.com/teach-resilience/
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• Learning managers also 
have a list and target PP 
students to ensure they 
know they have detention 
that evening and therefore 
reducing the chance of 
escalation to C5/C6. 

• Pupils' data is reviewed 
using PowerBI on a 
frequent basis and then 
learning managers apply 
targeted interventions. 
These interventions 
happen earlier with PP 
students and could 
include; a pupil going on 
report, a parental meeting, 
assign drop ins with the 
LM or even the temporary 
removal of some lessons 
and time in the 
Personalised learning 
centre.  

 

To further help reduce 
suspensions all students are 
discussed in a morning 
inclusion meeting, and 
reasonable adjustments are 
made to help them succeed in 
the reflections room. This 
could include time out, rest 
breaks, time in an alternative 
location or even a specific 
seat in the room.  This helps 
to prevent suspension and 
means they can be returned 
to lesson as quickly as 
possible.  

 

A consistent approach to the 
behaviour system allows for 
the pupils to learn through the 
system and to adjust their 
behaviour overtime.  

Wellbeing: 

 

 

 

EEF:  Social and emotional 
learning toolkit. 

3, 4, 5 

CPD Our programme is based on 
evidence-based research. 

1 
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Supporting high quality 
teaching is pivotal in 
improving children’s 
outcomes. Indeed, research 
tells us that high quality 
teaching can narrow the 
disadvantage gap’ EEF report 
on ‘Effective Professional 
Development’ The ‘Attainment 
Gap’ report ( concludes that 
‘good teaching for all pupils 
has a particular benefit for 
disadvantaged pupils’. All staff 
will receive pupil premium first 
training to help them to 
positively and proactively 
support our pupil premium 
cohort. 

Reading curriculum is embedded with 
regular assessment and interventions. 

 

Literacy project for priorities for 
disadvantaged pupils:  The Write way.  
Visit from an author. 

Literacy Resource Centre Manager 

Literacy Coordinator 

 

 

 

EEF:  Approaches to 
supporting literacy. The EEF: 
Improving Literacy in 
Secondary Schools-
recommends that schools 
should provide high quality 
literacy interventions for 
struggling students. 

 

Members of staff work 
together to oversee targeted 
intervention for KS3 pupils 
using Ruth Miskin FreshStart, 
Rapid Plus, Lexonick Leap 
and Reading Plus, along with 
the planning and 
implementation of the whole 
school literacy strategy. 
Reading RAGs offer timely 
intervention.  

PP students prioritised for 
assessment and 
interventions. Embed the trust 
strategy “Reading Routes” to 
promote reading in the more 
able readers. 

Hold parent information 
evenings to share how to 
support their child at home in 
relation to reading 
programme.  

1, 2,3, 6 
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Character Resilience Teaching at KS3  

 

https://educationendowmentfo
undation.org.uk/education-
evidence/teaching-learning-
toolkit/feedback 

 

3,4, 5, 6 

Recruitment for reading intervention 
teacher. 

 

EEF:  Approaches to 
supporting literacy and 
numeracy 

Reading strategy in place for 
lowest ability readers 
consisting of 2 staff for 42 
hours per week.  

1, 2,  

Director Support EBACC. Maths and 
English 

Delta subject directors in 
English, maths, science, 
history, geography and 
French will work with targeted 
disadvantaged pupils. This 
strategy is moderate cost and 
high impact based on  
summer 2025 results 

1 

Teaching and learning strategy is 
designed to maximise pupils working 
memories. 

 

Curriculum design where the key 
knowledge and skills is explicit and well 
sequenced. 

 

Curriculum delivery is focused around the 
implementation learning principles. 

EEF:  Cognitive science 
approaches in the classroom. 

 

EEF:  Great teaching toolkit 

 

EEF:  effective professional 
development. 

 

 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted Cost: £259,947 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional in-class 
support in Maths and 
English at Key Stage 3 
and 4. (Tutoring) 

https://www.suttontrust.com/wp-
content/uploads/2020/01/2teachers-
impact-report-final.pdf  

1, 6,  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.suttontrust.com/wp-content/uploads/2020/01/2teachers-impact-report-final.pdf
https://www.suttontrust.com/wp-content/uploads/2020/01/2teachers-impact-report-final.pdf
https://www.suttontrust.com/wp-content/uploads/2020/01/2teachers-impact-report-final.pdf


 

14 

Targeted small group 
intervention. 

The Bridge and PLC 

 

The Bridge and PLC support team (2 
members of staff) will offer focussed 

support to PP pupils including 
personalised curriculum, one to one 
behaviour support, welfare checks, 
parental contact, small group work, 

mentoring, lesson drop ins, counselling 
and RP. 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 

EEF 

1, 2, 4, 5, 8 

School led tutoring  

 

One to one tuition | EEF (educationen-
dowmentfoundation.org.uk) 

“Make decisions based on data…using 
frequent, rather than one off 
assessments” DfE 2015 Departmental 
intervention for those pupils identified as 
underachieving One to one staff in 
Maths and English to provide subject 
specific intervention. 

We currently have two English tutors (42 

hours) who focus upon rapid 

improvement of pupils reading skills to 

support them in accessing the 

curriculum. Theses tutors work across 

KS3, primarily focusing upon Y8. We 

have five casual Maths Tutors (42 hours) 

primarily working with Y11 pupils to 

address gaps in knowledge.  

 

1, 6 

Learning Managers Two additional Learning Managers 
alongside the current five. The support 
teams will offer focussed support to PP 
pupils including welfare checks, parental 
contact, multi- agency work, small group 
work, mentoring, lesson drop ins, link 
referral, counselling, RP, EWO support 
and uniform. Behaviour interventions | 
EEF (educationendowmentfounda-
tion.org.uk 

4,5,6,8,9 

Learning Support 
Assistants 

‘Supporting the attainment of 
disadvantaged pupils: articulating 
success and good practice research 
report’ (2015) suggests ‘Deploy the best 
staff to support disadvantaged pupils; 
develop skills and roles of teachers and 
TAs rather than using additional staff 
who do not know the pupils well’ 

1, 2, 4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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Direct instruction 
sessions afterschool 
for year 11 pupils.  

A comprehensive after school revision 
programme in place for all 
disadvantaged pupils. Attendance is 
encouraged through regular rewards 
and updates. Extending school time | 
EEF 
(educationendowmentfoundation.org.uk) 

EEF:  Selecting interventions toolkit 

1, 2, 4, 5 

Holiday Revision 
Classes 

Holiday revision and intervention 
sessions have historically led to 
improved achievement. Parents of PP 
pupils will be telephoned by the Y11 
learning manager to ensure that 
attendance is high. Summer schools | 
EEF 
(educationendowmentfoundation.org.uk) 

A full programme of Easter and February 
½ term intervention sessions are offered. 
With a focus on PP ‘invites’ 

1,5,6,8 

Parent Engagement 
Events 

“It is not about hard to reach families, but 
hard to reach schools”. Crozier and 
Davies. Engage parents/carers with the 
importance of study through events 
aimed at the parents of disadvantaged 
pupils. Resources and equipment will be 
provided. Welcoming and positive 
environment. Parental engagement | 
EEF. Engagement evenings include 
parents evenings, settling in evenings 
and Year 11 PIE Night / Revision 
(educationendowmentfoundation.org.uk) 

5,6 

Online learning 
platforms: GCSE 
Pod, Sparx, 
Language Nut 

Subscriptions to teaching and learning 
resources. The EEF states Homework 
has a positive impact on average (+ 5 
months), particularly with pupils in 
secondary schools. In the most effective 
examples homework was an integral part 
of learning, rather than an add-on. 

1,7 

Key stage 3 
Homework clubs 

EEF:  Selecting interventions toolkit 1, 2, 4, 5, 6,  

Key stage 3 English 
and maths homework 
and practice support 
afterschool. 

EEF:  Selecting interventions toolkit 1, 2, 4, 5, 6, 

Guided Reading for all 
– Reading Plus 

 

All pupils in Years 7, 8 and 9 access the 
Reading Plus programme. This aims to 
develop comprehension and efficiency 

1, 2, 3, 7 
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 in reading and adapts to offer support 
and texts that are appropriate for the 
reading level of each individual learner. 
Reading Plus – Adaptive Literacy Inter-
vention for Grades 3-12. 

The EEF:  Improving Literacy in Sec-
ondary Schools. recommends that 
schools should provide high quality liter-
acy interventions for struggling students. 
The EEF study found that Year 7 pupils 
who were offered Accelerated Reader 
made 5 months’ additional progress in 
reading compared to other similar pu-
pils. 

Phonics interventions. 

Reading plus 
intervention. 

 

 

Phonics intervention based on assess-
ments for all identified pupils. Stanine 1-
2 students have phonics assessment 
with reading tutor to ascertain need. If 
phonics gaps evident they start on 
Fresh Start Phonics programme. If com-
prehension need identified, they start on 
rapid plus or reading plus. Older stu-
dents with phonics needs start on Lexo-
nik Leap.  

1, 2, 6 

Paired Reading and 
mentoring for targeted 
pupils. 

 

 

Peer mentoring approaches have been 
shown to have a positive impact on 
learning, with an average positive effect 
equivalent to approximately five addi-
tional months’ 3, 4, 5, 6, 7 8 progress 
within one academic year. Studies have 
identified benefits for both tutors and tu-
tees, and for a wide range of age 
groups. Though all types of pupils ap-
pear to benefit from peer mentoring, 
there is some evidence that pupils who 
are low-attaining and those with special 
educational needs make the biggest 
gains. 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/peer-tutoring  

1, 2, 6 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted Cost: £61,307 

Activity Evidence that supports this approach Challen
ge 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
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number
(s) 
address
ed 

Targeted 
attendance 
support via 
increased 
capacity in 
the 
attendance 
team 

 

Behaviour and attendance interventions – moderate impact 
for moderate cost – The Education Endowment Foundation 
(EEF) Earlier parental and agency support improves 
outcomes.  

To close the attendance gap between PP and Non-PP. 
Attendance officers will work closely with the learning 
managers to ensure that phone calls, parental meetings and 
focus groups take place for the correct pupils.  

The attendance officer will devise attendance support plans 
and arrange meetings. 

Focus on improving persistent absenteeism  

https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-actions-
for-schools-and-local-authorities  

1,5,6 

Attendanc
e rewards 

Weekly attendance awards for individuals and tutor groups 
are promoted across the school.  

More extensive half termly rewards are awarded for those 
with excellent attendance or those who have shown 
significant improvement.  

Other reward categories, including participation in school 
trips or reward events are closely linked to good attendance 
and parents/carers are made aware of this in advance. 

Rewards are celebrated and promoted with the parent/carer 
body to encourage a holistic approach to good pupil 
attendance. 

Attendance-Works-Establishing-School-wide-Attendance-
Incen-tives.pdf (attendanceworks.org) 

1,5 

Alternativ
e 
Provision
s for our 
hardest to 
reach 
pupils. 

Following an identified need, pupils are provided with 
alternative provision, which is designed to meet their 
individual learning requirements and ensure that they can 
make strong progress, as a result of a learning 1,4,5 17 
climate which is better suited to their needs and abilities. 
Evidence from DfE: Alternative provision - GOV.UK 
(www.gov.uk) 

1,4,5 

Priority 
access to 
careers 
information 
advice and 
guidance. 
Progress 
Careers 
commissio
ned to 
support 
independe

All disadvantaged students in years 10 and 11 are prioritised 
for individual, impartial careers guidance from Progress 
Careers. Where necessary, these students are also 
provided with a follow up appointment.  

 

For the academic year 2025/2026, our SEN, LAC and PLAC 

students will be provided with more bespoke careers 

provision, in light of the updated OFSTED framework. 

 

3, 4, 5, 8 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.attendanceworks.org/wp-content/uploads/2017/10/Attendance-Works-Establishing-School-wide-Attendance-Incentives.pdf
https://www.attendanceworks.org/wp-content/uploads/2017/10/Attendance-Works-Establishing-School-wide-Attendance-Incentives.pdf
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nt 
guidance. 

 

 

In April 2025, the Academy was awarded the Quality in 
Careers Standard Award. The assessment for this award 
involved a rigorous exploration of the Academy’s Careers, 
Education, Information, Advice and Guidance, and much of 
the assessment process involved scrutinising our approach 
to ensure a consistent and high-quality provision raises both 
the aspirations and outcomes of our disadvantaged students. 

 

Inclusion 
support to 
improve 
behaviour 
and reduce 
the use of 
fixed term 
exclusion. 

 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour  

 

Daily inclusion briefings to set up the students' days that 
have detention, isolation or reintegration meetings following 
a suspension.  

For isolation we discuss each students needs and then 
make reasonable adjustments for that child. This is 
discussed with all key staff present and recorded onto the 
tracking sheet that is then used to map out the student's 
day. Similarly, if a student is being reintegrated, the most 
appropriate member of staff is assigned to attend that 
meeting alongside the learning manager. This works in 
conjunction with a tiered approach depending on pupil 
behaviour and parental/ pupil relationships.  

 

Weekly inclusion meetings that involve input from all key 
parties. Weekly behaviour updates and then line 
management to discuss the year group data and then 
individuals before offering bespoke interventionns.  

3, 4,5 

Review 
uniform 
policy to 
ensure 
costs are 
kept low. 
Support for 
individual 
families 
and 
children in 
need. 

All students in Year 7 provided with a new DELTA uniform – 
the Academy maintains a store of spare uniform 

https://www.childrenssociety.org.uk/information/professional
s/resources/the-wrong-blazer  

3, 4, 5 

Praise and 
celebration 
to further 
develop 
the culture 
in the 
Academy. 

Roles for leading praise culture through:  

Pledges – to be introduced for Year 7 

Proud Thursday  

Positive praise cards & rewards  

Above and Beyond recognitions.  

Y11 trial exam results celebration assemblies  

3,4,5 

Attendanc
e 
Programm

Research shows that the most effective schools identify their 
pupils’ specific needs accurately and promptly so that low 
attainment can be tackled at the very earliest stage. They 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://www.childrenssociety.org.uk/information/professionals/resources/the-wrong-blazer
https://www.childrenssociety.org.uk/information/professionals/resources/the-wrong-blazer
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e, Power 
Bi 

then track the progress of pupils who are eligible for the 
pupil premium funding meticulously and make sensible 

amendments to the support they provide as a result of their 
monitoring and evaluation  

Research to understand successful  approaches to 
supporting the most  academically able disadvantaged 

pupils 

 

 

 

https://assets.publishing.service.gov.uk/media/5f564f07d3bf7f4d75de7000/Research_to_understand_successful_approaches_to_supporting_the_most_academically_able_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/media/5f564f07d3bf7f4d75de7000/Research_to_understand_successful_approaches_to_supporting_the_most_academically_able_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/media/5f564f07d3bf7f4d75de7000/Research_to_understand_successful_approaches_to_supporting_the_most_academically_able_disadvantaged_pupils.pdf
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025.  

Our statement and offering has been updated as of 2025.  The data below refers to 

impact of strategies in place for 2024-2025. 

Attainment and Progress: 

Attainment 8 2021-2022: 37.4 compared to 55.6 for non-disadvantaged; gap of 18.2. 

Attainment 8 2022-2023: 40.6 compared to 53.4 for non-disadvantaged; gap of 12.8. 

Attainment 8 2023-2024 42.0 compared to 53.2 for non-disadvantaged; gap of 11.2 

Attainment 8 2024-2025 39.6 compared to 57.9 for non-disadvantaged; gap of 18.3 

 

The 2023-24 cohort had 64 disadvantaged pupils in official figures.  Of these, 1 was on 

alternative provision, several others had progress affected by major external factors 

(i.e. safeguarding) 

The 2024-25 cohort had 51 disadvantaged pupils in official figures.  Of these, 1 was on 

alternative provision, several others had progress affected by major external factors 

(i.e. safeguarding) 

 National 
 Average 

2024 2025 +/- 

Disadvantaged Att8 34.91 41.96 39.64 -2.33 

Disadvantaged 4+ 
Eng&MA 

25% 58% 59% +1.0% 

Disadvantaged 5+ 
Eng&Ma 

25% 41% 41% +0.6% 

Disadvantaged Att8: 
Eng 

7.71 9.45 9.25 -0.20 

Disadvantaged Att8: 
Ma 

6.85 8.22 7.84 -0.38 

PP pupils achieved above national averages and for both 4+ and 5+ English and Maths 

experienced an increase in outcomes 
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Attendance:  

Year 11   

2024-25: 82.5% compared to 94.9% for non-disadvantaged. 

2023-24: 83.5% compared to 91.6% for non-disadvantaged. 

Persistent Absence 2024-25: 52.4% compared to 13.04 % for non-disadvantaged. 

Persistent Absence 2023-24: 39.06% compared to 22.75% for non-disadvantaged. 

24-25: 27 students persistently absent compared to 30 for non-disadvantaged 

23-24: 25 students persistently absent compared to 53 for non-disadvantaged 

 

Year 7 -10  

2024-25: 87.2% compared to 94.4% for non-disadvantaged. 

 2023-24: 86.97% compared to 94.18% for non-disadvantaged. 

Persistent Absence 2024-25: 37.0% compared to 12.6% for non-disadvantaged. 

Persistent Absence 2023-24: 34.98% compared to 11.22% for non-disadvantaged.  

 

The attendance gap between disadvantaged and non-disadvantaged has increased for  

the same period last year for Year 11. 

 

Literacy 

Scaled score Improvement 

All Years PP Increase 12.89362 

  Non PP 10.46862 

  All increase 10.97717 

   

Year 7 PP Increase 8.933333 

  Non PP 8.517857 

  All increase 8.636943 
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Year 8 PP Increase 16.54167 

  Non PP 11.9485 

  All increase 13.28875 

   

 Year 9 PP Increase 24 

  Non PP 11.55556 

  All increase 12.8 

 

PP students in all years saw an averaged increase is Scaled Score improvement 

above non-PP students 
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Further information  

In addition to the use of Pupil Premium Funding, the academy will continue to use the following 

sources of funding to support the outcomes of disadvantaged pupils: 

• Devolved behaviour funding 

• Additional Family Needs and High Level Needs funding 

 

 


